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The Oklahoma City-Central State University

Cooperative Program in Teacher Education is designed to provide
student teachers preparing for middle school careers with a more

realistic opportunity to integrate educational theories of learning
and behavior with day-to-day public school experiences. A maximum of
25 students spend a full semester in an Oklahoma City middle school
where they complete their student teaching and three academic
courses: Educational Psychology, Child and Adolescent Psychology, and
Educational Tests and Measurements. The academic courses and student
teaching are conducted by a team of two Central State University
professors who spend approximately 4 hours each school day in the
building, both spring and fall semesters, supervising the student
teachers and teaching the courses. (Related program material and a
reference bibliography are included.) (MJM)
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SUMMARY OF THE PROGRAM

to see éx&itei, é@mmitted student teachers move into the teaching ranks
and rapidly become Ffrustrated, uniﬁsgireé and eventually uncommitted.

It is apparent that this problem is at 1éast‘§aztial1y a result of in-
adequate, and perhaps inaccurate, preparation. The Oklahoma City-Central
State University C@agéraﬁive Program in Professional Edu:atién is an

effort to provide student teachers preparing for middle school careers

A maximum of twenty five studen:s spend a full semester in an
Oklahoma City middle school where taey complete their student tea;hing
and three academic courses: Educational Psychéi@gy, Child and Adolescent
Psychology, and Educational Tests and Measurements.
two Central State University ﬁr@fessars who spend approximately four hours
each scheol day in the building, both fall and spring semesters, supervis-
ing the student teachers and teaching the courses.

Beginning with the pre-school orientation sessions and continuing

throughout the semester, the student teachers maintain the same school

- hours as the regular faculty and attend the academic courses, which are

taugh'the first two Eerigds of each day.

If the goals of the program are reached, the student teachers complete
the semester with a broadened understanding of human behavior, an expanded
capacity to model the core dimensions of a helping personality, and with a

arning theory in teaching.

m

heightened ability to use appropriate 1
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RATIONALE

Accurate Teacher Education is in many ways an unlearning experience
for the student teacher. Numerous common sense notions which are success-
fui only in a very limited sense must be discarded and rerplaced by more
facilitat. approaches if ﬁhe'teacher is to be maximally effective. Un-
fortunately unlearning is a mést painful way of learning and demands the
use of the most effective léazning Pfinciplesi including, among others,the
pProper merging of theory and practice and the Présentation of a facilita-
tive behavioral model to the learrer.

At Central State University teacher education has proceeded along
traditional deductive lines, with theory being presented on campés aﬁd
practice following in a public school setting. ThiSAéFEEQth has both
streﬁgths and weaknesses, with efficienc, and economy being two obvious
strengths.

Efficiency and economy in a teacher education program are obtained
primarily by having 1arga‘classes and using teaching techniques, such as
lecture, discussion, outside assignﬁents, and visual aids, which make it
possible to cover many concepts in a short period of time. This approach
works well with highly motivated studaﬂtsi espggially if the professor is
suc;essful in integrating theory and practice. Althougl there is a sub-
stantial payoif when this approach igysuccessful; it is a well estanlished
finding that "Being Told" is one of the most difficult ways to learn( 6 ).
Therefore the all tooc common outcome is that new‘taachers quickly abandon
good learning and behavior theory in favor of teaching the way'they were

taught, with corrections being made or. a trial and error basis.
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theory and practice mutually supportive and the tendancy to emphasize
theory having limited relevance. Overcoming the weakness of theory and
oractice not heing mutually supportive must take into account both the
organizational structure of the prcgram as well as the content of the
teacher education curriculum. The tendency to emphasize theory having
1imitéd relevance may also be in part a Prgblem of program structure (which
often keeps teacher educators from being fully aware of the ongoing public
gchool program) but is even more a function of the experience, committment,
and éducéticﬁal background of thg teacher educator.

The program being discussed was designed to capitalize on the strengths

.of the traditional approach while at the same time overcoming the weaknesses.

| OBJECTIVES

The overall objectives of the program are to provide student teachers
with a more realistic exposure to educatiocnal theory and practice in the
context of a public school, and to provide a teacher educator team model for
student teachers.

Specific objectives of the program include:
1. The student teachers will develop an understanding of human
behavior from the standpoint of cause-effect reléti@nshipsg

2. The student téache:s will be able to demonstrate a non+=pcssessive

utilized by the student teachers.
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4. The student teachers will analyze and utilize group dynamics in

the school setting.

L

The teacher educators directing the program will have continuous

contact with the actualities of public school life.

DEVELOPMENT

The program was conceived by Dr. Mack Wedel of the Central State
University education faculty. He then discussed the project with Dr. Gene
Russell, who agreed to team up with Dr. Wedel. Mr. Olen Labor, principal
of Hoover Jr. High School, was approached to see if Hoover would ba interest-=
ed in being the host school. On receiving his support, meetings were arrang-
ed with Central State University administration personnel, including Dr. Gene
McPhail, Director of Student Teaching, Dr. Joe Jackson, Vice President for
Asaﬁémic Affairé, and Dr. Garland Godfrey, President of Central State Univ-
efsity. Final approval was obtained to énter into an agreement with the
Oklahoma City Public Schools to conduct this project durigg the 197D;7l;
;chaal yeér at Hoover Jr. High School. The agreement was consummated after
consultation with the Director of Secondary Education of Oklahoma City Public
sented the plan at the Oklahoma City Board of Education for final approval.

The Oklahoma Ciﬁy*éentral State University Cooperative Program in
Professional Education continued at Hoover Jr. High School throughout the
1970-71 school year. At that time, it wés»determinéd the crowded conditions
in the building (the physical plant was built to accomodate 1100-1200 while
the anticipated 1971-72 enrollment was projected at 1600-1700) required that

if this project were to‘be continued for the 1971-72 school year it would
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have to be at another build;ng. "Since the pr@graﬁ evaluation had sug-
gested that the project be continued it was decided to move the project
to a less crowded building. Oklahoma City Public School officials sug-=
gested three possibilities, of Whi:h'RDgérs Middle School seemed to be

the best choice, both because it is a middle school (Grades 6-7-8) and

because the overall philosophy of the Rogers Middle School administration

Dr. Mack Wedel approached Mr. Jerry Rippetoe, Principal of Rogers
Middle School, and received an invitation to conduct the project at Rogers
spring semester if the faculty so decided. The project began at Rogers in
August, 1971. In October, 1971, thg faculty voted to invite the project to
zantinue throughout the 1971-72 school year at Rageréi Assuming the project
receives a favorable evaluation in the Spring 1972, current plans call for

the project to continue at Rogers during the 1972-73 school year.

DESCRIPTION OF THE PROGRAM
1. The program includes. 23-25 student teachers who spend a full semester
at an Oklahoma City middle school. Their program includes the block courses
normally taught on campus (Educational Esychul@éy, Child and Adolescent
Psychélagyg and Tests and Measureménts) in adéitién to the regular étudEEt
teaching experiences.
2, The program is far cne semester, with students applying for either the
fall or spring semesters.
3. Chronological Sequence:

a. Students internsted in the Middle School (either elementary or’
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secondary majors) make applications for the program to the Director

of Student Teaching.

ject.

|L_.|\

b. Anyone eligible for student teaching may apply for the pro
The two criteria most crucial in selection are: (1) Stated interest
of the applicant. (2) Availability of ovening at the host school -
the principal of the host school informs the University of the subject
areas available. For example, two in sccial studies, three ir English,
and two in 'lath.

c. Those students accepted for the program are notified early enough

sc they can plan to attend the pre-school sessions at the host school.

school hours as the host school faculty and attéﬁﬂrsﬁhﬂél funections
appropriate to their assignment. |

e. Students allocate two hours Each day for formal classroom activities.
f. In addition to the approximately two hours each day devoted to
University course wcrk; the student teachers fericdically observe classes

other than those with their cooperation teachers, both in the host school

and by appointment in other Oklahoma City Public Schools.

ADMINISTRATION
Dr. Mack Wedel, Associate Professor of Education, is the project
director. Approximately one-third of his total course load is devoted to

the project to assist in teaching the courses, supervision of student

teachers and for program direction. Dr. Gene Russell, Associate Professor

of Education’'and P Psychology, devotes approximately three-fourths of his total.

course load to the project (nine hours for the block courses and three hours

for supervision). Dr. Gene Mc h,,l Director of Student Teaching, is
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responsible far'partiéipa?t selection and has also served as a resource
person for the project. |

A number of faculty members assist with the program as needed, such
as art, English, science, and health and §h§sical education methods
teachers, and reading specialist. The services of a psychiatrist were
available one afternoon. Also the host teachers and administrators are
often in attendance at the class sessions and make appropriate santri%

butions to the discussions of the class.

FACILITIES
Classroom and seminar facilities are provided by the host school.
Book shelves in the liost school instructional library are also provided
to accamééate the library and instructional materials brought to the
host schosl for u%e by the stqdent teachers in connection with course
reguirements. All iﬁstzuctimﬁ materials and duplicating egquipment avail-

able to the host school faculty are also available to the student teachers.

BUDGET
Virtually the entire budget is taken up with salaries and trans-
Fcrtatian for personnel. . This iﬁcludes five-fourteenths of Qr; Wedel's
salary and twelve-fourteenths of Dr. Russell's sélary, The. extra cost
for the increased supervision is approximately $10.00 per student teacher.

t is 19 miles round trip to Hoover Jr. High School and 32 miles round

[
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COURSE REQUIREMENTS OF STUDENT TEACHERS

The three University courses (nine hours) which student teachers
Eﬁmpleﬁe during the semester are Educagicnal Psycholegy, Child and
Aa@lEEEEﬂ; Psychology, and Tests and Measurements. The courses are
presentoed as an integrated whéie, with the final letter grade being
compiled from the following:

1. Three essay tests, designed to determine the extent to which the
student has grasped the concepts involved and is able to see their ap-
plicatio.. to classroom learning and behavior (Appendix A) .

2. A case study, designed to give the student an opportunity to study
an individual (or group) in depth, with special emphasis on recognizing
and responding to causes, rather than symptoms (Appendix B).

3. A test evaluation, designed to give the student an opportunity to
construct, administer, and analyze a test, using_a;sufaﬁa learning and
measurement principles (Appendix C).

d. Six outside readings, using psychological journals and books.

5. .Students present either their case study or test evaluation to the

class for analysis and critique (Appendix H, I).

l. Daily participation in the classroom activities of the cooperating

operating teacher, assisting cooperating teacher, and assuming full re-
sponsibility of the class at appropriate times). )
2. Notebook Compilaticn - The required néotebook includes lesson plans,

observational notes, unit materials and any other material which the

student teacher may find helpful.



3. Six written observations of classes other than that of the cooperating
teacher.
4. Six written observations of student activities.

The student teaching experience also includes a minimum of four

classroom observations from the University supervisors with a follow=-up

interview critiquing the class which was supervised (see Student Teacher
Evaluation form used for the eritique). Also, there were numerous infor-
mal discussions with students both individually and in groups.
Evaluation of student teaching (eight hours credit) is on a pass-
fail basis,
EVALUATION
Ideally a préje;t such as this Qauld be evaluated longitudinally,
with an experimental design permitting comparison over a time span be-
tween graduates of this program and graduates of the regular student
teaching program. Unfortunately this was not possible. Instead a
variety of evaluative measures were used, with the hope that gatﬁhering=
evidéﬁce=éf-grggfam reéults from a number of different sources would
make valid conclusions possibie.
Data for the evaluation was obtained from the following sources:
1. Evaluation Instruments:
a. Relationship Questionnaire.
b. C@uréé Evaluation Questionnaire.
¢. Impressions of Teacher Education Questionnaire.
d. Student Teacher Comments. |
e. Self C@neeﬁt Scale.
2. Cooperating Teacher Observations.
3;_ Host School Administrators Observations.

ERIC 4. Observations of Project Coordinators.
P ,
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Relationship Questionnaire - This instrument is made up of 141 state-

ments regarding how a person may feel about another person, or ways that

one person may act toward another persan (Appendix- D) The inscrument was

 administered to the student teachers in the Hoover Project and to a control

group of gnscamgus-studenté on completion of their block courses.

Both the Hoover and on- campus groups scored high on the questionnaire,
indicating a heidghtened perception éf sensitivity and caﬁcern toward persons
with whom théy interact. However, the on-campus group scored significantly

higher than the Hoover group on the dimensions under study (Table 1).

Table 1

Mean Performance on the three Relationship Questionnaire Scales

by the Project group and the Qﬁ‘CEmPUS group

Relationship Questlannalre Scala
- Accurate 7W?7?ﬁJV:mmﬁé”pésSEssive 7 I
- o = Genuineness
Group Empathy Warmth .
on- Mean " 36.94 — 64.19 — 47.31
Campus s.D. 5.87 6.68 3.41
- Mean 32.50 © 58.75 - 45.00
Project S.D. 6.55 7.31 3.29
] P o I e
Ratios 2.555% 2.773* 2.416%

*t = 2,005, p <« .05

These differences may be attributed to a tendency to move from a more
idealistic to a more realistic position as theory and practice merge. That

experience toughens the attitudes of young teachers has been verified recently

by a group of San Francisco State Reasearchers (7). They found that elementary
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education majors suart the teacher education program believing that teachers
should be WEfm and supportive, but often "move significantly toward a hard
authoritarian ideal" by the time they begin practice teaching. This phe-
nomena has alsoc been verified ;n other pﬁaﬁessipns_ E@r;examplé, Eron (5)
found this tendency among medical school students as they proceed thréughz
their internships.

|

A question which remains unanswered is whether this project moves
loss of "humanistic" idealism or whether the loss of idealism is replaced
by a nonproductive form of cynicism. This question is being studied this
year with the Rogers group, using a scale designed to measure "Machiavellianism"

LA

(3).

- Course Evaluation Questionnaire - This questionnaire (APPéndix B) was

administered at the close of each semester with careful steps taken to
méintain the anonymity of thevrespandénts. Completion of the questionnaire
%as on a strictly valunta;y basis.

On-campus students attending Educational Psychology classes of Professor
Russell aﬁ:ing~the 1969=70 Schééi year served as the control group. Their
responses were contrasted with those of the Hoover group (experimental).

The total Hoover N was thirty-seven. The thirty-seven control group re-
gponses were randomly selected from a pool of 198 completed questionnaires.

Results showed significant differences on two items, numbers four and
five, where the control group indicated less satisfaction with the gize of
their class and with the physical environment of the classroom itself.

Three additional items yielaedisubstantial, but not statistically significant
differences. These were: 1Item 1, where the e%geriméntal group were more

inclined than the controls to describe their purposes as "I am really trying
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to learn all I can about how to Ee a good teacher and I hoped this course
would help." Item 2, where thé'EEEerimentalagréup were more confident

their purposes were realized than Qere the CQnthng and Item 7, where the
experimental group liked the outside readings more than the control group.

Impressions of Teacher Education Program Qggsti@@na;rggs This five item

questiannaire (Appendix F) Qas completed by the same Eerséns as the Course
Evéluatién Questionnaire. There weré.na statistically signifigan; differ-
ences betwsen the two groups én any of the items. Only on item five were
there any trends. On this item ?he experimental group had a tendegcy to
rate the overall teacher education program higﬁer than the control group..

Student Teacher Comments - Respondents were asked for their written

favorable or unfavorable.

A Chiiaquare test of significance was completed. No significant differ-
ences were obtained, althaugh the Chi Square on the experimental vs. control -
group comments on the academic courses approached the .05 level of signifi-
cance (3.84 with one degree of freedom). This difference may well be ax-
plained by the fact that the experimental group was commenting on three
courses while the control group was commenting only on Education Psychology.
Another possibility is that the more critical experimental group evidence
less defensiveness ani a more realistic understanding of the céurse.

Self-Concept Scale - This instrument (Appendix G) was developed by Dr.

Russell from self-concept principles (4). The eleven item scale was admin-
istered to the Rogers group and to a graduate class of teachers enrolled in

Educational Psychology at Central State University during the 1971 summer
]
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session. Results, as shown in Table 2 show that the Rogers group scgreé
significantlyxhighet than the graduaté teachers, implying a more positive
Vseifscgncegt for the -Rogers group.

Table 2
Mean Perfarmanee.én Self-Concept Scale

Group : Scale Responses

Graduate Educational T - 7'7'7 ) )
Psychology Class __Mean . 26.9687 o o
_ N=32 B $.D. . 7.0864 -
Project _ Mean B 41.6666 7

N=24 S.D. 7.2930

t = 2,66, p<.0l

Cgape:gtigghieachg:LDbservat;pgér= The Project Director asked interested co-

@Perating teachers to submit their impressions of the Program. They were en--
couraged to include the positive aspects, as well as areas which need strenth-
ening. Mrs. Maxine Asch, language arts teacher, stated that:

"It is my pleasure to commend the Student Teaching Program .
of Central State University as the finest I know about in
the field of teacher training.

I would consider any teacher candidate's chance for success

to be appreciably enhanced for having participated in this
laboratory experience with Dr. Mack Wedel and Dr. Gene Russell.
Furthermore, I feel a more effective dimension has been added
to my own teaching because of the association with this project
in my school last year.

If the co-operating system can absorb the increase in per-
sonnel without deprivation of facilities and space to the
staff or student body, this program is capable of valuable
impact in teacher education and teacher effectiveness, and
hence, a forward thrust for education itself."

Mrs, Mary Hepp, math teachaer, stated that:

"I was privileged to be a part of the student teaching pro-
gram conducted by Central State University last year. In
my opinion it was an excellent program for training student
teachers. The opportunity to study with Dr. Wedel and Dr.
Russell and apply what they had learned, created a type of



13

laboratory situation which was most beneficial to the
student teachers and the groups af children with which
they were working.

It was a learning situation for me also in that I was
able to learn about some of the new ideas in education
and ‘had the opportunity to discuss ideas and problems
with experts in the field.

If a Séh‘ 1 has the fazilitiés to absé:b a graup such

be benef1:1al ta studants as well as teache;s.
Mrs. Patricia Hunter, language arts teacher, stated that;

"During the 1970-71 school year, I was involved in
the Central State University student teaching program
in the role of cooperat:ing teacher. Two senior stu-
dents from CSU assisted me in my classroom, planning
and carrying out our academic program.

In my estimation, the Central State Program for stu-
dent teachers is singularly outstanding in every way.
First, it was a thoroughly practical experience of
systematic study, seminar-type experiences, and total
on-the-job training. Sernnd;y, it provided teaching
candidates an opportunity to serve in a realistic
learning-laboratory type situation making textbook
material "come alive" by daily involvement with child-
ren, professors, SUPEEVLSLHQ teachers, and :acpe:atlng
téaéhéfs, as well.

We in the Ezaf ssion speak frequently of 1nst1tutlaﬂal
reform and education for the seventies. To me, the
Central State student teaching program is indee& a
forward step to meet the challenge of a truly relevant
approach to educational internship.

Host School Administrators Observ ations - The Project Director

asked the Principals at Hoover Junior High and Rogers Middle School to

comment on the program. Following are their comments.




C. Olen Labor, Principal of Hoover Junior High School, stated that:

Mr.

Jerry

"Central State University initiated a new student

teaching program in our building during the 1970=71

school year. This program was unique in that college

courses related to teaching were taught in our building.
Student teachers worked with our teachers a full semester

and at a certain time each day they were released to attend
the college courses which were taught by the University staff.

In my opinion this program offered more to prospective
teachexs than the :anentlanal type of student teaching.
College courscs were more relevant to the student teachers
because they dealt with specific laarnlng prabléms observed
in thElr classrooms.

The biggest problem experienced by the public schools with
this type of program was that of accommodating a large number
of student teachers. Even though I have an exceptionally
good staff, I found myself assigning student teachers who

had insufficient experience to give proper guidance. If this
prcblem could be averccme, the pr@gram waula be mast desirable

schccls.

Rippetoe, Principal of Rogers Middle School, stated that:
"On behalf of the staff and administration of Rogers, I
would like to express-our appreciation for the cooperation
that has been received from Central State University in re-
gard to the new student teaching concept. Rogers is a fine
school and this year has begun as one of the best yet. I
personally feel that this success has been enhanced by the
student teaching program through Central. The staff gquickly
voiced approval and are locking forward to next semester and
a continuation of the program. -

It is sometimes difficult to obt a realistic view of public
school teaching within the con fi nes Qf a college classroom.
The practical experiences from having been in a public school

an entire semester, colpled with theary taught in the colleges
and universities should lead to a much more successful teach-
ing career for many student teachers.

Let me say once again how appreciative we are of this student
teaching program as it is now being carried out at Rogers
through Central State University and to express the enthusiasm
of the staff as we look forward to next semester,



. Observations afrErcjggﬁrc§a:ainatafs - Following are the comments

of the project coordinators: |
Dr. Mack Wedel - During the past several vears as a University

supervisor ;f student teachers, I observed many ingtances where student
teachers simply were failing to 1mplement the agprapglate ;earnlng and
behavioral principlegs in their téachlng. Althéugh I assumed they wafe.
getting many fine concepts in their classes on cémpus; I had no idea
which concepts. It was this observation that caused me to wonder about

what was going on in the on-campus classes and how I could better.inte-

ﬂﬂl\

grate the theory of on-campus classes with the realities of student
teaching.

This program has allgwed me te gain some grafessional inservice
‘education at a very low threat level. Ffagkly, aé a University super-
visor, one of my problems was an inadequate understanding of psyehcl@gical
priﬂEiﬁléSvaE applied to human behaQicr and learning. M@sﬁ of the pos-
of the reasons for such behavior. As a result T opaerated far too muﬁh
on the Easis of trial and error. Thérefére, a very real personal ad-
vantage in the program has been the self-assurance I have gained as I
work with students in helping them to better understand the cauée and
effect relationships of their teaching,

I believe the @Eparﬁﬁnity I have visiting with Dr. Russell as we
travel to and from the program is invaluable in that we go over the
concepts discussed in éléss, sharing with each @ﬁhe: our chservations
of students made that day (we both supervise them all), thus providing

opportunities to plan our future strategy for the program,
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A distinct advantage to this program has been the availability
of the University'pzaféésars-ta the cooperating teachers. In my role
as a University supervisor I found, for many reasons, that I was spend-
ing very little time with cooperating teachers. It occured to me that
I was not giving the z@cpe;ating teachers the opportunity to feel as
important in the scheme of student teaghing as they really are. When
one doesn't have the opportunity for appropriate feedback (in this case,
cooperating teacher to Uniﬁergity supervisor) there tends to be a resent-
ment to the whole student teaching program. Last yearéat Hoover we
took all.the cooperating teachers to lunch away from the school, in
groups of five, for a couple of hours and had an excellent opportunity
for a rive and takelrelagicnship. It was obvious to the University pro-
fessors that following this experience a more .genuine respect for one
another emerged. It was at this point that we started having a notic-
able positive impact on several of the cé@gerating teachers in that they
started coming to us or ;arneriﬁg ué in tha-tgachers,l@unse to either
encourge them, help them through the causes and effects of a probler they

were having, or to elaborate on a concept they wanted to implement in

i

their own classes (such as adjustments in grading procedures).
We have also purchased video taping equipment to be utilized in
analyzing the teaéhiﬁg of the student teachers. There will be other uses

of the equipment such as encouraging the student teachers (and cooperating

teachers) to use it in their eclassrooms with students,

Dr. Gene Russell - As is true with all teaching and learning experi-

ences which continue over a time span, there are both positive and negative
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aspects to this program. By far the most obvious plus for me has been
the opportunity to interact with student teachers and public school

students, teachers, and administrators. It had been over fifteen years

" since I was in a public school on a daily basis. This has caused me to

psychology of education. It is also providing me with a fresh, rel§Vaﬁt
source of'examples to illustrate appr@priéte learning and behavioral
concepts.

The dai;y contact with student teachers on a more informal basis
than is possible on campus has been m@st<rewarding ané challenging., I
find myself inspired to do the best job I possibly can in an effort not
to disappoint them. I am thus more careful and exhaustive in my pre-
pafati@n and ever alert to assure that I am "prastigiﬁg what I Preaéh".

An additional asset is one which would be difficult to prove, but
which I think is correct, namely that the Hoover and Rogers group are
more analytical in discussing psychological eoncepts, ask more cha llénglﬁgg

relevant gquestio ons, and become more personally involved in the :lazs-groﬁ
ceedings than is true with Dnacampuslclasgés_ From an educational view
this advantage is iifficui% to overestimate.

The chief dtawback of the program is time. With a_thi:tyetwo mile
r@gné trip_it is difficult to devote less than five ﬁ@urg a day to the
project (average 7:30am =~ 12:30pm). When I add this twenty-five hours a
week to my remaining respansibiLiﬁies,lthe’fesult is that some areas get
neglected, notably professional development. I find myself with less time

for reading and fer full attention to my other classes and responsibilities,
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One other drawback should be mentioned. 1In the prDCESE of "daily

battle" there is a temptation to get too "realistie". I am convineced

that accurate theory is an absolutely essential ingredient of a correct

feacher education program. In an effort to achieve a more re allSth
balance between theory and pr§:tice there is the possibility of going
to the oppos site extreme of placing too much emphasis on pra:tice} while
neglecting theafy- I believe we have suc;essfull? eluded this pitfall
but the possibility is alwa?siﬁnere and must be resisted.

All things considered, this program his been most rewarding per-
sonally as well as affording me the greatest opportunity in my career

to increase my effectiveness as a teacher.

DISCUSSION
All correct learning experiences are, in effect, a reality search.
Therefore it is important to ascertain the extent to which this-praject
is offering a realistic Elending of educational theory and Prégticei
Results of the Relationship Quéstiaﬁnaire shcwéa the pr@j;ct group  to
be Sign;ficantly dif ferent from the on~-campus group in the dlﬁacti@n of
a better balance between idealismlané réaiism for the project group.

The Chi Square on the Questionnaire Comments, which approached statis-

tical signifiecance when csmparlng the experimental and control group
comments on the academic courses, may also imply a more realistic under-
standing on the part of the éxgeriméntél group, The observations of

Dr. Russell in contrasting on-campus and project group classroom input
are along similar lines. The structure of the project, providing for
daily experiences in "trying out" theory under actual classroom con-

ditions adds to the yeality search. Thus the prajert group experienced



teaching methods to scientific scrutiny over a full gemésterf as con-
trasted with theée usual one=half semester student teachi é Expérlén:éi

One of the chief goals of the project is for the sﬁuﬂent teachers
tg-e pand their abil lity to model théliéré dimenéi@né of a heiging
personality (2). This goal is sought bg the project coordinators both
through presentation of relevan t material (seelReferénces for Thoeretical
Base) and through efforts by the coordinators to m@dei appropriate be-
havior. It is hoped the norms and §alues which emérge from this twin
thrust will be intarnalizeﬂ by the Pa;ticipants and will in turn form
the basis for their interactions with others. |

There seems little doubt that the concepts ﬁhemselvaé are better
mastered by the project group. Tests over the concepts vielded signifi-
cant differences at the .01 level in favor of the project group over tlhe
on=campus group. There is also some evidence from thé Course Evaluation
Questionnaire and the Impressions of the Teacher Education Program
Questionnaire th§t”graupnesg has developed in the project group around
the project norms and values.

A real "sleeper" developed in regard to one of the project @ﬁjéc=
tives, that of providing the project coordinators with realistic ex-
posure to the proper integration of théary and practice, Both praject
one another and with the students has been both personally and profes-

51 Dnally invaluable. The fact that Dr. Wedel‘s Erimary area of ex-

pertise is supervision and that Dr. Eﬁssell{s spacialty is educational

‘I‘U‘

psychology has led to a sharing relationship which is proving beneficial

to both coordinators.
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As has been noted in the rationale, two obvious strengths of the
traditional system af separating theory and practice are efficiency
and economy. A recurring problem which accompanies high levels of ef-
ficiency is reduction of effectiveness. This prgjeét has proven to be

as efficient as the on-campus program in that the academic goals (con=

campus ani Ercjéét groups. ‘Also, both approaches devote the sémé
amount of scheduled time to concept présentatian and. discussion, and
both groups are tested over the same concepts.

Economy is a factor which must be give§ cénsiiératigg in planning
any effective program. Thérgﬁséampus'gragram, as currently organized,
is a highly economical épératiang especially when compared with the
total University academic pragram_ The éurrant University full time
equivalent student-teacher ratio is 22-1. VDuring the year immediately
preceeding the start of the program under discussion, Dr. Russell taught
four educational psychology classes. There were a total of 216 students

in these classes for an average student-teacher ratio of 54-1, roughly

two and one-half times the all-University student-teacher ratio.

It is obvious, then, that when the on-campus program, as now con-
stituted, is compared with the project, the on-campus structure is much
more economical. However, when one compares the project with the all-
University student-teacher ratio, 22-1, there is little difference.

The préjeet coordinators receive a Eambinea total of one and one-fourth
full time teacher equivalent (five hours for Dr. Wedel and twelve hours-
“or Dr. Russell) for teaching seventeen hours of classes to 23=25 stu~

dent teachers. This means the University need only commit itself to
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the typical University academic program. Even this much committment

might be aski too much unless it could be shown that the structure of

the project results in a more effective student teacher program. This

iz the queétiéh which will now ke discussed.

Stated sinply, effectivéness involves finding an answer to the

follewing gquestion Do teachers who complete this project turn out to

be more effective in the classroom than teachers who complete the regular
program? In the final analysis a longitudinal study would be required

to answer this vital gquestion. However, there are several bits of data

" bearing on the guestion:

e
o
‘m\

1. There was a tendency on the part of the project group t

' more self—canfiéent and optimistic than the on-campus group about their

future success as teachers. This came out both in the Course Evaluation

gquestionnaire and in the Self-Concept Scale. It should be noted here

that self-confidence and optimism are two of the most often identified

charaa stics of a successful teacher (1).
2.  The project group indicated in- their evaluation comments that

the project structure of combining thecry and practice was most effec-

tive. The f following quote from one of the project evaluation forms'

best way of getting all the educational principles across with true
méaning; That is to say, the things you learn in class can immediately
be applied and tested by you in a classroom situation. Everything is
more relevant." ¢ | |

3. Host school administrators have shown their confidence in the

illing their teacher vacancies with project

H‘n

programs effectiveness by

participants. Six of the prboject participants are employed by Hoover



Junior High School for the current year. The only vacancy which has
occured at Rogers Middle School this year is being filled mid-term by
a Rogers project participant. Sixteen of the twamtysf@urrspring, 1971
participants are now teaching full time. Five others are continuing
their studies and one has taken a position in private industry. 1In
view of the curréﬁt teacher sﬁrglus; this placement record may well be
one indication of program effectiveness.

4. The fact that the project group éc@fédAsigﬁificantlg higher on
téstsrdesigﬂéa to measure concept mastery is another indication of pro-
ject effectiveness. In la@kiné at the data analysis presented in Taﬁle
3 below, it will be noted that tﬁe mean of the project group was 181,
with a mean of 174 for the on-campus group. The standard error of the
mean for the Er@jéét group was 1.2738 and 2.2075 for the on-campus group.

This indicated that the average and potentially below average students

higher levels ﬁhan-ﬁas true of cowparable stuéents in - the on-campus
group. |

Since superior students ﬁygicaily will mast;ﬁ concepts in either
setting, this finding supports the conclusion that the greatest effect
of the project structure, as far as concept mastéry is concerned, wés to
increase concept mastery by the average and potentially below average

students in the project group.
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Table 3

Mean Performance on Concept Mastery in
Educational Psychology -

Group Test Scores

on- Mean 174.3260

Campus 5.D. 14,8090
o __5.E.M. o 2.2075 B

Project Mean - © 181.4347

S.D. 8.5456

S.E.M. 1.2738

t =2.632 p <L .01

There is one additional point to be made in regard to concept mastery.
With the éame concepts being presented over ghe same total elasped timé;
and with the same person presenting the concepts to matched experimental
and control groups, it would follow that the variable being tested is
probably the setting. Theselfiﬁdings seem to indicate that the project
setting is more effective in aiding concept mastery than is the anecaméus

setting.

CONCILUSIONS
1. The student teachers in the project tended to move in the direction
: f
of forming a more realistic picture of teaching, as compared with the on-
campus control group.

2. The student teachers in the project experienced increased opportunities
to subject trial and error and common sense teaching methods to scientific
scrutiny, as compared with the on-campus control group.

3. Groupness developed early in the project group, accompanied by a

heightened solidarity and spirit.
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4. The project coordinators were provided a more realistic exposure to
the proper integration of theory and practice.

5. The program structure resulted in a minimal loss of efficiency and
economy .

6. There are indications that the project is more successful insturning
out effective teachers, both in terms of mastery of relevant concepts, and

in modeling correct teacher behavior, than is true of the on=campus program.

REFERENCES FOR THEORETICAL BASE
The theoretical base of the project has been derived from a number

of sources. There is a deliberate effort to encourage the student teachers

to tie in the concepts of these theorists with classroom practices.

This is illustrated by the.Etudent Teacher Evaluation Form (Appendix J),

which is used by the program coordinators in supervising student teachers.
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Sample of Case Study

Sample of Test Evaluation

Relationsinip Questionnaire Booklet
Course Evaluation Questionnaire
Impressions of Teacher Education Program
Self-Concept Scale

Case Study Critique Form

Suggested outline for Test Evaluation

Student Teacher Evaluation Form
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Educationsl and Adolescent Paveholagy

L Debbie, o sixth grader, hes g deep appracis
typically ig able to put herself in veur
have in ctasa. She 1o obvicusly enjoyi
happy ©2 ae= that ghe plersey vou,

o
3
o
e
)
i
el
b
=
5]
it
o
7]
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i
o
i
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¢ ag = maTal realist. In whiog

woy is ghie 3 worel relativisz.

2. Acrordiog to Evikacn, the developwental erisis feced by middiz year childrewn
1s industry versus inferiority. What are the important consideratious of
this crigis for che clasercom teacher of middle yesr children?
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NDIX A

3. Briefly discusa the c2uses of prejudica. What sre some clgasracy orneciees
whick you would use {f you wvanted to develon a clecsroom elimate which
would encoursge a reductlon of prefudice,

“. What defence methanigme sre operating in the following situstions:
A e e MBTY gets mod at her math feac
but is afraid to confront him. Instead, a2 comes into your clng
‘18 a continuel dip-yrbsnce throughout the hour, ‘

B e —..John is & person of average intelli-
gence. However, in nlssg he i8 an overschieve: ~nd takes every oppore
tunity to cooperste, hand in extra work, etc,

c o o . Bill, who {s a bright student, apends
very litvle time etudying for one of your teats and congequently failg.
He excuses himgelf by caying thet the clase is unimportant and ths: the
test questions were unfsir,

b, B ) - rrancls has & teacher she secrely
“loves", One day in claps the teacher calls on her and when she connot
answer, the teacher humiliates her in front of the entire class. Franeis
1s 8o hurt she “forgets” the entire epigode,

and
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APPENDIX A
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Whet are some techriques you could use in your clasavoom to help atudents
exprese their apggrescicns in 8 hezalthy way? What ace some typical practices
commonly used in ciansreoms which unduly restrict students fiom digplacement
of aggressiong?

Higtorically, payehology has supported the notion that humans move townrd
goels in an effort te reduce tenzions. Discuss s wotivational theozy which
supporte the not:ion that humsne typleally seek an incresse iu tensnion.

L]



APPENDIX A

pHge &
7. Briefly discuss two of the banic causes of zhe identlty crisls faced by the
typical sdolescent.

8. Briefly discusa the Fisher gtudy on the adoleseznt sex urge.




pepe B

9. Trece the development @f'justi;e in relation to moral development.
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Came Study of an Adclescent

Gary A. Brown

Central State University
Conducted et Hoover Iw. High
Oklshoma City, Oklahoma




A1

An Apoiogpv. DBeveral times io thiv cace ctudy 1 leave

have used this only ufter considering und rejecting other po

describes a m+ .r of dress mnd a genernl attituds foward Life .nd zociety. The s

the contrary, it is Wy

are no bad conunotations intended when this term is uzed.
own feeling that within the hip,ie .ovement therc hrs been a great desl of eleur
creative thinking which adults, especially teachers, should listen to with apet.
winds.
Antroduction. The purpose of a cese study is to identify the antecedenis respen. itle,
in » direct or indirect causative way, for the occuvence of ohservable behavior ' u
the cl&ssraaig The results of this identitication are then used in ap atterpt
to bring about specific behaviora] changes in the subject.

Case studies exhibit a great element of subjectivity and infuition primaril.
dus to the difficulty of obtaining dependuble cata, The case study rolies heavily
on the investigator's judgement. Thus, it is relatively easy to builé a case ou’
of the investigator's personnl experience and perspective which has litlle loundation
in actuality.

In the following case study the investigutor has tried to be as chjective a
possible and present a sound, well-b:zlunced psychological analysis. The reader
should keep in mind, however, the weaknesses ir the caue study method.

Statement of the Problem. Dlon, a "hippie-type” student is, in one aspect, a seemingly

good student. That is, he is absolutely no problem in class. He never t.gikai aluays
has his text and is never absent or tardy, This apparently g@éd behavior is actually
one aspect of Don’s problem, He is an almost total non~participater in class. e
rarely completes class worksheets. His homework assignments are usually complet:
but afe-af such poer quality as to give him & failing grade, Yet ell test data
indicate that Don is an nbove uverage student iﬁ potential,

General Comments. Don is a white 9th grader who has shoulder length hedr and vwho

dresses in the hippie style.

His father is a ﬁetraléum engineer and his mother died when Don was very young.
His father remarried and hug apparently separated or divorced his second wifa,
Much of Don's upbringing was supervised by hic maternsl grandmother and there is
evidence that she and bon‘s father have had disputes over the child.

Don seems very reluctant to talk to adults and when he does he says as little as

possible. He doesn't look yov in the sye :hen he doey talk.

ERIC
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‘more informal level, however, hie did "locsen up” and talc abou: hie imtevssts in

Hio

38 of apn wnauue iy nicn

is why I first develuped an imtsrest in Ucs.
quality for s S5th greder. Almost all $hae 2cenms L have ssen nase coalb wlin de b

usually by suicids. Réﬁentjy} hewever, he bas weitten sowe Jesst werbic wcens,

Barly records show that Don stutterad - but lave Leer correcied

Tnirly early.

Ciassroom behavior 1s withdrowe in class and eppreavs o be das

o
e
[
st

Observaticus,

8 i
dreaming. He will staris ciassroom exercise hui won' % Ffinish 1%, De tuwwmns in sl

Lt Jovolves ouron

w3
Z,J
it

his homework., He never eontributes io clese dincussion unles
losues especially relevant 4o him.

In his Bnglish class, where 1 obzerved him most, he has saoun sigra of beaunm
involved more and mcre. I feel %this is dve to “he encouragemes ivan him by his

teacher for his poetry. 4t lenst one other of his teuchers haa noticed o changs
& o £

fur the bekter in recent weaks,

Jchool Behiavior ocuteide the Classroom: Don sesns 0 de a leadar
as the protest over the problems in the cafeteria. He does not vix well with
social groups but ie certainly not a loner,

Behavior Away From tichool: I have observed Den where he :orks, 2 armgatore, and
it secems that his behavior 4w pretty much the ssme as st school. Talkiag on a

automobiles and motercycles.”

Educational Date. ,

; SCaT
i
2194 ,
ﬁgiiq ¥erhe
‘ e e Auaat
, !
% | ; t ! i i ? ;

Htanine . - ? ) { 3 3 . ' ! t
mRAEe N 2 3 4 5 5 7 a o
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Selected Teacher Comments Sinc

9-61 Record of apeech therapy in articulaticn and stuttering.

11-61  Johnny has a happy interested attitude fowerd his work., He listens o anc
follows directions. He tmkes pride in doing his work well and neatly.

7 He can work indenpendently for a chort period of time. He ie trying hard to
overcome his speech difficulty. ]

12-62 Pleasant personality. FEager to plesse., Conscientious sbouf corpleting the
asuignments. . . but slow. '
11-63 bnjeys working and playing with others. learing to write crestive sto-ies,
2-68 Creativa, Exp:eaags sell with amazing clarity, imggery; and resourcefu.rnesa,
Creative in approach to problem solving. Perceptive and considerate of others.

~ Needs: self concept. Parents should: reaarange family situation.

seleched

clhed responses from Sentence Completion.

I want to know = electronics '

Boys - should have long hair

What annoys me - leader ship

People ~ make me sick

I feel - depressed

My greatest fear ~ life

In school - im ST

I can't ~ go on

Sports -~ are great

When T was a child ~ I was alone

My nerves - are shot

Cther people - are crule

I suffer ~ all the “ine ‘

Reading - to a dead end (The ditto was not clear and I believe Don reud "Reading” ne
. "Heading, ") ’



(sentence completion cuntinued)

My mind = iy ate up

The future - is black

I am best when ~ Im mad

Soumeties = I cry

What pains me - living

I hate ~ loving

I am very - self cenfered

My father - 1is an achelic

I secretly -~ get ST

I - am free

Daneing = is freedom

ly great worry is - about tomorrow
(Signed) T. XAX¥X (Den signs his poetry and he b“gnpd this with a

flctitlaus namne. )

Interpretation of Data. The interpretation is based on Maslou's hiorarzhy of neecsz,

I feel this is the most practical approach for the elassroom teacher with a limitced

background in psychology.
iﬁgfetx,(ﬁgéygiﬁz}uﬁgeda: Regularity and stability needed for safety probably ar: not

met at home. The atruggle between his grandmother snd his father gives Don & fecling

of uncertainty as to vhere he atands. As the reaction against this lack of sefe'y begins
to show in school his work becane poorer. The terchers., instsad o eauﬁllng ths
application of safety, probably put the pressure on Don to improve, furthering tls

loss of safety MAHNS. As he wap threstened with fsjiure, more pressure was

applied at school and probably at home. Thusz, loss of safat; "snowbailed."

Love and Belon Apparently, he had this at first af school snd at home—-perhsps

eve. too much. As he reacted against loss of safety, he alienated teachers und pronbly

(R

his father. This would also tend %o snowball., As he began to lose love and affnc-
tion, he used defense mechanisms, such as .dthdrswal, which further allienated
- parents and teachers.

Thie is a vital stage for a pro-adolescent. lon prebably never resched thic
stage successfully, '
Statug-Fsteem, This iz probably the most vital need for adoleoscents. 1he kep witd
is approval. Because his 1&@e/gffe¢tiﬁn and safety needs were not met ty adulte. Don
sought approvdl primarily from peers, His dress and hjppie-like bahavicr reflecd his
desira to be accepted by his pecr group (other hippie-types) and probably a desire
tu be held as a supsrior by average middle-class pears, am adolescants tend %o

[:R\ﬂ:gli?e hippies. LEven the disapproval of teachers and parent is a type of estatuyu,
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Belf-Actualization. (i.e. reaching one's potential.) There are twe opposing factors

at work here: Don‘s potential as defined by his FI&ﬂQthharg fether and teachers and
his potential as defined by his peers. Don, given autonomy by financial and soeial
class and lacking love and affection from adult sources, is easily led by peer group
thinking, with very little counter-pull by adults. Host of his peers may not

dress and act as he does——t eir ties to adults are stronger than Don‘g-wbut they
would like to and t ey look up to someone who does,

In other words, if D@n’s other needs—safety, love and status—had heen eop-
secutively met by adults, they might have had more control over his reaching his
patentlal As it is, he is reaching the potential he and hi:c peers have defined,

At this point Don runs into more preblems, The next stage of maturity is freeing
oneself from the conformity of the peer group, ’ ‘

With Don’s basic needs not being satiasfied, this next step will be difficult
or even impossible. Were his peer group typical middle-class adnlescents, he might
at least develop into an emotionally, socially and intellectually immature adult.

In our society, this type of adult is more or less accepted and is given a "second” chance
to mature properly. But Don's peer group is a minority itself. As a group,

middle-class society doesn't accept hippies or supply them with salety needs, As

Don grows older he will find it harder for him to break from his "safe" group and

develop emotional, social and intellectual maturltyg

Creativity. Because of Don’s interest and talent in writing poetry, I feel some
discussion of creativity is necessary, Don has zany of the characteristies of

a creative person, such as ngnecnfarmlty;‘ugs@éi&bility,'intrgvérsian and sensiti-
vity (Idndgren). '

A truly creative person, however, has a rough time of it in our schools. Vith

the emphasis on convergent thinking, the creative person, who relies heavily on _
divergent thinking, is often ignored or suppressed. Don’s insecurity has led him, ot
least until recently, to withhold hig creativity from teachers and other adults,

A typical miﬁdlaiclass student with the same creative ability may have had i+
suppressed to the point where it would never manifost itself. Don, however, is in a
minority group that rebels against middle~class teaching concepts. His ereative

. ability was allowed to surface by the hippie concern for the ansthetic.

While it is good that his creative abllity did asnsert itself, there i: a negative
aspect. The reinforcement for his creativity has cone pr;mailly from his minordity
peer group. This leads him further from a normative bshavior and closer to the
hippie type behavior,

[:R\j:
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From the evidence snd judgements given above, I would summsrize by saying

that Don has almost completely negative self-concept. He has apparently receivea very
little positive reinforcement from parents, teachers and other adults. -

It is my ovn opinion that Don has some involvement with drugs, although
I have no proof. Under the influence of drugs, Don would be &ble to temporarily
see himself in a better light. w;th an emotionaly ;naecure person, drug use will
~grow and feed upon itself---often to the point of no rsturn.
Recommendations. More tnan anything Elséﬁ-DEﬂ needs positive reinforcement of his
own abilities and worth. The teacher can best supply this by:

(1) Meeting Don on his own ground. Don’t éxpegt him to conform to middle-vless
hehavior and don’t "preach" a morality to him. '

(2). incourage him in his creative abiiity, This applies to all subjects,
not just Fnglish or art. 1In a class of 40, it is difficult, but not impossible, %o
encourage divergent thinking. ' ‘

(3) vupplying basic safety needs in the clezsroon and by showing lave, afiaﬁuian
and respect.

(4) Being creative himself. The teacher, by exauple and by guidanc e, showa the

atudent that there ia a place for and a need for creativity.
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The following is a grade evalustion of = mosaic project administered to an eighth
grade clasa. There are fhirtﬁmfaﬁr (34) students, heterogeneously grouped, in this
particular classroom: From this group thirty (30) attempted tiae project and twenty-
three (23) followed through with their self-evaluations. Three (3) of the four (4}
studsnte thét did net participate in the project bad been given special permission o
work on another project. The other student was absen: several veeks due to illness and

has not yet done any make-up work. After completing their mesaics they turned in =

self-evaluation which followed the criteria I outlined on the board.

General Objectives of the Project:’
The students will learn to comceive or recall a werkable idea for thelr desiga,

Then through their skill development they will apply this design (idea) to paper.

Objectives of the SelfeEvaluation:

| To.determine student understanding of the concepts covered in this project.
To help them criticize their own work objectively {(this will show gpecific

understanding cf the concepts). | |

To determine student ability ard understanding of problem-solving.

Criteria for selfwevaluation:

l. Originality and érsativity (vhat was your ides and do you think you got it
aCross). |

2s Neat and Correctly applied (is vou= finished yrgjest reat and did you £nllow
the specific requirements?). 7

3. Completion of Project (tell me how much tima you gpent and if you completnd

yaﬁrAprcjeet to your satisfaction ).

IToxt Provided by ERI
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The directivas tnat weasl wiith the zelf-emlivetlion ware 2o {ollowa:
1. Give yourself a letter grade for each point.

2, Give a brief explanation of your letier grade for each point.

SAMPLES OF SELI-EVALUATIONS

- % S BN Olsuelen)
' \ﬁ}qr\. M%m U0 T A

*@r\L kug@ cm@g f“

‘é\ ‘;;@DJV\%’ C&J%’TQ Q,QC_@L%,; _FLL/LLQ Ly

LEDEN A ~owwn TN, PEACK K.
AT (LR

2. NEATRESS -C ~ UARES ALEN'T
SAME SHIE oR STRANICKT

3. CQMME'T OM - R EDS qu(\f§T7
BUT DIDN'T E/NISH BRCKCL0u 1

2



i?’?d.,!,; '- TN e =¥ g T S = ey | T B S PR N s T AN -
T ryaded were hen op T hyoei Tore R el ien

disagreed with any of them on theié grades, then we wvonld discuss ?Hei? evaluation,
and if %hey‘cculd convince me that they were just in thair evaluation, then they
would receive that grade. I also averaged the thrse (%) grades, therefore 17 they
ware low on. QEE‘EEEtigﬂi but high on the others, they &till had a good chsnee of &

good grade.

The grades were as follows:
5 = A

[ R I Rt
¥
L3
h

= Incomplete

Other Project

W
i

In summary, there were no real disagreeusuts ovaer the situdents grades, snd
they seemed to enjoy this project. OFf all the assigoments I have nade, this had

the best results. The students kaew the critaria Jrom the beginning, they knew.t
A

-would be grading themselves, and more of them zeemaed pleased with ¥yp2 of vlanning

E

and grading. Most of the gradss were high, bub the work they tvrned in was

comparable.

Q -
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‘ APPENDIX D

2.0

y ﬁ& abcut others., There ara
ong person may fes

abogk some peapl&

E @ 'y

Ber of SL “ElEELe hel
snother pergon, oY W
ilotament carefull

or false when applied to ydur
If the statemeont seems to he

1 i

‘onghip with your worlk
true, then mark mostly true, then wark it false,

o not mark on bosklen,

e seems o hold things back, vather than tell me what he really tchinks,

“e  He understands my words hut does nof Lnow i
e He undéergtands me.
e understands exactly how I see things.

e Ee is often disappointed in me,

. He seems to like me no matter whai I

¥. He is impatient with me.

fie may understand we but he does not know hioe I feel,

times he seems interested in me w seem Lo care

He aimost always scems very concerned chout me.

stimes I feel that what he says vo we is very different from the way he
really fEEng

13, He is a person you can really rust.

Somatimes he will argue with me jus: to prov: he is right,

15, Sowmetimes he seems to be uncomfori ab3c with e, bui we go on and pay no attentcion
o it

16. Some things I say seem to upset him.

7. fie can read we like a book,

i8. He usually is not very intervested in what I aave to 58y,
19. He feels indifferent agbout na .

20, fle acts too professional,

21, 1 am just another student &o him,

e
[}
»
-

feel that I can trust him £o be honest with me.
23, He igﬂa?éa soue of o feelings,

l(j n 1ikes o wee g,

Aruitoxt provided by Eic:
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He knowe mors about me than T do abone mygelf,

5. Bometimes he 1s so mueh "with me® in my feelimgs. that I 2a not at all
dintracted by his pressmce.’

T con weeally sount oa him to tell me what ha realiy thinks or, feels,
Fe appreciates wse,

I 1. 1 feel that he.is belng genuine wiih me,

bven when I cancot gay quivce what I v, he kuowe how I feal.

e vsually hoZus me o hnow how i am feeling by putting my feelings into words
for me, ' '

J

Y. Y¥e seems like a very cold peraon,
- v He must understand me, but I often think he iz wrong,
i feej that he raally thinks I an worchwhile,

Gven 1f I were o criiicize him, he would sEiil iike me,

e likes me baiter whan ¥ agree wich him,

3. He seems to follow alwost every feelinmg I bave while ¥ am with him, - . ' :

JHe usually uwses just the right words when he tzies to understand how I am feeling.

if i1t were not for him I would probably pever ba forced ©o think about some of
the things that trouble me.

4%, ‘He pretends ithat he likez me more then he really does,
4. He really listens to everything I say.
4%, Bomstimes he geems to be putting wp 8 professional frong.

“4.  Gometimes he is 2o much “with me" that with ouly the slightest hirt he is ahle
co aceurately sense some of my despest feelings. : ’

3. I feel safer with bim then ¥ do with almost any other person. :
. His voice usually sounds vary seriocua, {

&4, X oftem cannot ﬁﬂ&é?ﬁﬁﬂﬂﬁ wnat he i3 nrying to tell me,

8. Bometimes he sort of "pulls back" and examines e o P
4%. I am afraid of him,

Ho seoms to pragoure me e talk about things that are important éa-méﬁ

U Q hetever he says usually fits rhght in with whav ¥ am Feeling,

ERIC
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He gometimes seems more interssted in what he himself says than in what I say.

He tells me things that he doss not mean.

He often dces not seem tc be genuinely hiﬁséif;

He i3 a very sincere pesrson. 7

With him I feel more freas to ¥mally hesmggelf Than wité almost anyons elss I know.
He sometimes pretends to understand me, when e really does noi.

He usually knows exactly what I mean, sometimss even before I finizh saying it.

nert

iz accepts me the way I am even though he wanits me %o he beltiay.

Whether I am talking about "goed" or Ybag" feelings seoms o make no real
difference in the way he feels toward me.

In many of our talks I feel that he pushes me to talk about things that are upseth:

He often leads me into talking about some of uy deapest feelirgs.
He usually makes me work hard at knowing myself.
Sometimes I feel like going to sleep while I am talking with him.

He is curlous about what makes me act like ¥ do, but he is not really interested
in wm.

He gometimes completely wnderstands me so that he knows what I am feeling even
whenr I am hiding my feelings.

I'zsometimes feel safe encugh with him to really say hov I feel,
L feel I can trust him more than anyone else I know.
Whatever I talk about is okay with hinm.

He helps me know myself better by sometimes pointing to feelings within me thae
Z had been unaware. of. ‘ :

He seams like a real pezson, instead of just a teacher.
I can learn a lot about myself froam talking with himn,

In spite of all he knowa about me, he seems to trust my feelings about what is
right and wrong for ms.

Semetimes he is upset when I see him but he tries o hide it.
He would never Imcwingly hurt me.
He is a phony.

H2 is the kind of person whe might 1iie to me i€ he thought it would help me.

Bga



i bad thingo that he koows about me, he ssems 9 sciil like me.

. w nes g the feellag thac for him che wost impursant ghing is chag I
Snanié géailg iike him,
tThera ie something albout the way he reacis to what I teil him tha: makes me
uncertain whether he can leep my confidences Lo himself,

Tl Ha giv&s ma so uuch advice T sometimes think he's tvyzng te Iive ay iLife for me.

HA, He never Enswa ﬁﬁéﬂ e stop talilking about somesthing witich is 20C wvery meaningful
€0 mo,

Li. He sﬁmatimEb cuts me off abruptly just when I am iEud!ﬂ? P Y sagething vary

imposreant €o e,

3. He fraguently acts sc zestless that I ger the fealing he can agrdiv wait for the
day ¢o end,

~:. ‘fhere ave létg of things I could teli him, but 1 am not sure 20w he would raace
=0 Enemg s0 1 keap them to myse;fu

“7., He 2@ﬂ&tant1; reminds me that we are friends though 1 have s feeling that he
drags this intoe the convezeation,
Y. He sometimes tries to make a joke out of something ¥ feel reaily wpsaet sbout,

St e 19 somatimes s0 rude I oply accepi 4t beciuse he it suppozad o ko helplag wme.
0, Sometines he seems to be playing "ca: and mouse" wich we.

He often points out what a lot of help he is giwving me even though it doesan®s
feel like it o me.

Et is hard to feel comfortable with him because he somotlines peems to ba Zuying
oui socme new theory on me.

3, He"s gat a job to do and does iz, That's the oniy redzon he docen't tell me off.
f ¥ ,

L if i had a chance to atudy wunder 2 different Instructow, [ would,

Ne is slvays relaxed, I don't think anything conld get him exeited,
26, i’dﬂn‘t‘ﬁhiﬂk.hg has ever émileﬁa

17. We is always the same,

¥G. § would like to be like hinm,

5%, He makes me feel like a guinea pig or some kind of animal,

ERIC
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| Ll. He uses the same words over and over again, till I'm hored.
BT !ﬁsualiy I can lie to hii and he never knows the difference.
Lo He may like me, but he doesn't like the tﬁiﬂgsv; talk zbout.
Lii. I don*t think he réallg? cazes if I live or dia.
fie doesn’t like me as a person, but continuus to See me as a student enyway.
P43, I think he iz dumb.
He never gays anything that makes him seund iike a real rezszen,
Y- He s all right, but I really don®t trust hium,

make misiakes or mizs a class, he rxeally gives ms trauble skout it.

L

=l
i
ol

:Liéu He lete me talk about anything.
Lif. He probably 1§ughs'ahgﬁt the things that I have said o him.
ile I don't think he knows i;hat iz the matter with me.

Li%. He sometimes looks as worried as I feel.

Be 1y really a cold fish.

Lite  Theve axe times when I don°t have to speak, he knows hew I feel.-

If I am happy or if ¥ am =ad, it makes no dlffezenca, he is alvays the sawms,

Li%.  He really wants to understand me, I .can tell by the way he acta.

He knows what it feels like to be ili.

itid. de must think he is 5@&, the way he talks about things.

ii%. RHe really wants to ﬁﬁéﬂ:ﬁtﬂﬂﬂ ma, I wan 1@11 by the way he aagks questignsﬁ

204 He must think that he ds God, ﬂlé way he treats me. /

127 Ee mmrely makes we talk about anything that would be gh:emfgrtable,

iﬁgh He' 1 ater:up#s me whsﬁgvar T am tﬂlkiﬁg aabuL Samathlng that reafiy means a lot: to ume,

“E. When I'm talking about things that mean a great deal wo me, he acts like thay don’t
mean a thing,

~L2%. - T gan tell by h;$=§g§;easigns eameti@eg that he says things that he doesn’t mean.

Li5. He veally wants ma to act a certain way, and says so.




Fhere are & lot of things that I would like to tallk cbour, but h: won't let ma.

=

He really likez me and shows it.

. thin: he could 1;?& someon=, but I don't thiﬁk he would love aavhody.

Tha rC are times when h2 iz eileat Ffor long pz ﬂads, snd then szays things that
den®t have much to do with whai: we have bheen talking about.

JH Wren he is wrong he doesn’t try o hide i%.

He acts like Lie knows it all.

If he had hiz way, he wouldn®t walk across Lhé streni: o see me.

big words.

R
U

wF1. Often he mekes ne f&él stupié the way he uses strame

"H4. He must think life 12 sasy the way he talks about ﬁm-;zcblemé.

You can never tall how hg feals aboutb thiﬁgs.

~¥F.  He treats ne like a’pérsag,

137, . EHe aeems to be bored by a good deal of what I talk about.

L3B. He will talk Lg me, but otherwise he seems pretty fa: away from me.

139, EBvan th@ugh he-gaysxatténtian to me. he scemns o bhe juét‘aﬁé;hér ge:ssn to
- talk with, an ocutaider.

-xb. His concern abaat me is very obvious,

TS B geé the feeling that he i1z all wrapped up in what teil him about myself.

CERIC
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tmprasslens of

Polloving are 1dstod the educaiicn sul pevches PRag COUrsDs
vaken oy edueviion nmjore. Would yveu resk order u'*m coys
have Coken, frem the courss which veou cansider most valus
: Pl szjt: the course ﬁ%r.if;h WaAE

TRl & 45AS

Ly

one you congider fesass hely e
naxe E‘"‘ii- ‘,‘ﬁjh'——, ., .
friveiples of Jecsndary Eduestion N
The Curriculma i
Introduction to Teachiag e
Hethsds Course . o
Pducatlonal Paychoelegy
Child peychology .
Adslescent Psychology e
Tests and Measurdmenls e
The statemont vhich best swummarizes wy opinfon about how effective rhe
tescher educstion rrogram is ok £.5.0, in pregaring os fo be & goad
teacher ia: :
Very effactive _ . wuch of whav § have learoed
will be Yelpful in my effores €6 becoms o good
tescher C .
Quirte affective e BVER fﬁ@.ggﬁ gone of tha m;ari F
presented inm the Gragrem semmed remots to clessyees
pracifce, T fesl the fotal effect ts ba preductive e
‘Berhape T will see some uppliestiuvn later, but right
now I don't see how the progrem will be of moch haelp e
T Eﬂﬂiﬂd hova been bDetter off and & more effectlve ,
tegchar if 1 bad never aven caken Ehe teachar educstion
souraes : e+ 1 o

G e AT T L vt 1 g < o gt e e b



{he stavemont weich bust someerizes my fsclinge sbout the effect mn o
vy el (gweinlly et weil s fn eleas) with other stedesnes in the
‘iom pragram 1

stk sduds

¥ bave choxevghly anfoyed the dmﬂgaiutam ex T have
made and the portagitics ¥ hevs had to shiara
Lsasning experlentes yin ebhee atudanty in che

PEDZFED —
Alchough I beve had oody Limited epportundties For

ipperseidea with Lallow soudunts I Beve been faver- .

ably impresged R

Yhe claseroor end out-¢f-clese experiencor T hwve
had hava not been partleulariy stimdsting

T balievs mosd studeria in tescher sdusatien aye
4wl and ¥ have found & wuch more stimulating
afmuspbera In other ccademle arssg of the csupus

Fighe wow, todar. wy espsctations for my sueedss a8 & Egacher ares
T e exelted vad confident sven thoegh ¥ know
f wiil heve %o wark herd to become & g-;x.:usﬁ teachay e

T o sxcited & hmﬁf’ becoming & teacher but wor ell ,
thae confident PR
T #awe o faalimg thed T will succesd sbowut we well
a8 mast of my clagenaves, but vealiseicelly most
ceachers are averege sod T suspost thet I wiii b
ur sffactive, buk sverags, teocher

1 am got at 21l comfidone Ehé(‘; 1 will copeond g8 @

toscher, If 1 zealiy loeok st myr abilicies awd &x rafn=

img, my succass {d deubzfel e
ey opinion of the asdvisspme progres in poachor edacacion Log

What asdvisemsnt pmgfa@? T twva had to pis-u for

myzal €7 : e e

My advisement was wall iﬂgﬁnﬁimsd bue xmaag; aa‘s‘as.s_zutz

an oftsn g9 itt was fight s

- Hy advisement wes 4&&@5&&@ o : e

T bad 1limsic E!i gdvisaent but 1 slways found a wamm,
dntarested, end effective sdviser

by sdviscment was exsellent., My sdviser slways was
imterested in what was bast for me, end not just what 00
wae best for the college, or sveiety, or whatever oo




My overull feeling sbour the tencher edupstisgy ogrem st C.8.C. Lse
Excellont
Good

Avernage

Below averape

Any comelu'ing commente shout the zescher education program?
- S — — - i i e o - e m———— v S e R SR TEA R Faa TR e

Rl e e
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APPENDIX G

READ EACR OF THE ELEVEN STATEMENTS BELOW AND RATE THEM ACCORDING
TO THE FOLLOWING SCALE:

5«<This 1s almost slways me
4--Thig iz me most of the time
3--This 18 me quite often
2--~Thie is only occasionally me
1--This ig almost never me

1. —.. 1 have certain values and principles I believe in strongly and »m
villing to deéend them aven in the face of wtrong group opinion; however, I
feel personally secure enough to modify them if new experiences and evidence
suggest I am in error,
. I am capable of scting on my own best judgment withowt feeling
excesgively guilty or regretting my actions 1f others disspprove of what
- I have done,

3. . I do not spend undue time worrying sbout what is coming tomorrow,
or being upset by todey's experiences, or fusging over yeaterdsy's mistakes.

4. _ T retain confidence in wmy ability to deal with problems, even fn
the face of failures and setbacks, I do not conclude, “Because I datled I sm
o folldre,” but am more likely to day, "I failed. I'll have to work hawder, ®

5. ___ I feel equal to others as & pers n=-uot superior or inferior--
irrespective of the differences in specific abilities, femily backgrounds,
or sttitudes of others towsrd me. T am asble to see that another individual’s
skills or abilities neither devalues nor elevates hig own status ss a person,

6. I am sble to teke it more or less for granted that I am & pers~n of
interest and value to others-<at least to thoge with whom I chooge to associate.

7o .. 1 con accept preise without the pretense of fslse modesty (“Well,
gosh, anyone could have done it,") and compliments without feeling guilty
(Thanks, but I really don"t dezerve it.") :

8. ... 1 aminclines .o resist the éfforts of sthers to dominate me,
especially those who are my pecrs.

'9;,,_ S | am able ta'aéeépt tﬁé 1325 (and aémit to others} thet I=ingéﬁsble
of feeling a wide range of impulses and desires, rsanging all the way frow being
very angry to being bery léving, from being very sad to being very happy, from

feeling deep resentment to feeling grest acceptance.

10. ____ I am able to genvinelydd enjoy myself in & wide variety of activities
involving work, play, creative self-expression, compainionship, or just plain
loafing. ' N ' o

11. . 1 am sensitive to the needs of others, to accepted social customs end
perticularly to the idea thast I caanot, willy-nflly, go about “gelf-actuslising®
myself at the expense of everyone around me, ' - :
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APPENDIX I

SUGGESTIv QUTLIKE POR TEST EVALUATION

. INTRODUCTIBN

-y

II. BVALUATIER CBIECTY 28
il DéTé!PRESEﬂTATIEE

IV. ITEM ANALYSIS

V., SCORING 8YSTEM

Vi, CRITIQUE o EVALUATTION

' Does the test wessure the educstional oBiectives and
actual ingtzuction? (RELEVANCE)

2 Do the items reflect the 1tated objactives? (BALANCE};

3. I3 it eesy to odminigter a~d grade? - (EFFICIENGTY

4 (Ubjeefiivity) Would @XpeILs agree on the right snomer?

5. Are yvou testing what was tought in the claesvoon? (SPECIFICITY)

8 Do mors good students asnsvar the guestions than poor studenis?
YHISCRIMINATION;

7 Iz che test wessuring whntever {t does measure connistent’y (RELIABILITY)

8. Poes esch student have ¢ chance to sghot Yhiz stuff"? (FAIRNESS)

VLI, CONCLUSIOHS AND RECOMUINDATIONS

VIIY, BIBLIOBRAPHY
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